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[Key to Coded Analysis on Page 9]

Larry Scripp: Randy is going to give you an assignment: a blogging assignment, and
heOs going to tell you about that. You have to be a skilled blogger.

Student: Blogs are just rants and stupid crap

LS: That is a sterdgpe of blogs that Randy is going to disabuse you of. So RandyOs on a
mission, and | want to know what your responses are. While heOs talking and presenting,
| want you to be taking notes and collecting documentation. This is a very important
presentationas are portfolios, as are the other things weOre doing. This isnOt just a little
information about the program; itOs really about a whole philosophy of the program, and
why blogs are important, in the ORO part of LQCPR, and the OQO part is really the part
about portfolios as we discussed earlier today. So IOm going to hear from you next week,
from your notes and doubntry journals.

Randy Wong: Hi, IOm Randy Wong, IOm the Program Coordinator for MIE. Who are all
of you guys?

Student A: IOnmCStudent A French Horn performance.

Student B: IOnCStudent &) composition.

Randy: Yeah, so | did the MIE program a while back and since then 10ve gone to the
HGSE and | now coordinate the MIE program. How many of you guys are doing Ehe MI
Concentration or thinking about it?

Student A: IOm a freshman, so | got some time here.

Randy: Well, you can do it quickly, and then youOre done.

Student B: IOm hoping to have a slightly lighter course load next semester, and then
perhaps continue the Conceaxtion next year.

Randy (to Student B): What interests you about the MIE Concentration?

Student B: Actually, | think IOm more interested in getting to the bigger pictures. 1Om not
so into the casstudies [studied in class]. IOm more interested in musictasd panore
holistic approach to education.

Randy: By OholisticO, do you mean covering things that arenOt jusitomantiscentric,
but other topics, or E

Student B: Yeah, other topics, to really embrace or to help a person develop personality
and passn/compassion necessary tokE (trails off)
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Randy: N to be a better teacher?

Student B: N No, to be a better person. IOm sick of people bent eprégskinds of
schooling. So thatOs what IOm interested in.

Randy: Sure, yeah, thatOs similar to the backgrbeoche from. | went to a tegirep

high school, but before that, just so you know a little bit about me: The elementary school
| went to was very much a Olearnbygdoing® community; it was very much project

based. We didnOt have any textbooks in schaads portfoliebased. Whatever students
learn, that knowledge goes with them. It wasnOt very much a black and white look at
education. It was Odo it yourself,O very experiential, whatever you come up with is what
you and your peers are learning.

So thatOs what always interested me about Muosiducation. Is that we can take
holistic approaches to teaching and learning music and integrate that with other
disciplines.

Today weOre going to talk a little bit about how we measure and evaluate tlét kind
learning. | gather youOve been hearing a little bit, or maybe a lot, from Larry the past
couple weeks about collecting documentation, making portfolios, having artifacts, etc. |
want to clear up some of those questions you may have, get you invowbky do we

do portfolios, what are they, who cares, and that kind of stuff, ok? Does that sound
workable?

(Class nods their heads)

Ok. I put together a little bit of a slideshow. (Projector doesnOt work; student suggests
sharing laptop screen, since i#gGsnall class).

Ok. This thing | came up with is called ODocumentation and MIE Portfolios: Making
Your Work Visible.O

Student C: Is that a Powerpoint presentation? Can | get a copy of that?
Randy: Ha. Not yet, because IOm just making it as we go!
Student C: Ok!

Randy: | was just making it as | walked in, actually, so it may be a little incomplete, or in
the wrong order.

PortfoliosNE what are they? There are two basic types of portfolios. What we cal Obest
practicesO portfolios and what we call OprpoetsliosO or OprocessfoliosO- Best

Practices Portfolios are basically a collection of stuff that is the best of what y®a@ do
here
best
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performance of your work thus farhe other kind is the Learning Process Portfolio.

Basically what that is, is that the portfolio may have some examples of best practice
stuffl like your best teachirg but it will mostly be filled with examples of where

youOve started from and then it goes over a period of time. For us at NEC [in the MIE
program], we have three stypes of portfolios, that all mainly fall into the process
portfolio category. Whether or not yOre taking a course as a student, like an MIE course
such as this one, and youOre making a portfolio for the course; that would be a learning
process portfolio. Or if you have an internship, and you have a portfolio that tracks the
course of that internghy that would be a learning process portfolio. Or, if youOve done an
entire MIE Concentration, where youOve done a minimum of 4 courses and 2 internships,
the portfolio that you create out of those 4 or 6 or however many learning experiences;
that would &0 be a process portfolio. We call that one a Cumulative Portfolio. There are
different vocabulary sometimes, a OCourseO portfolio, an OlnternshipO Portfolio or a
OCumulativeO PortfolioE but itOs all$hedent A& shit, itOs all a process portfolio. So
thatOthat.

Process portfoliosE huh? What are they? We already covere

I[The portfolio] is also an opportunity fgiou to voice wh
T RN AR e Bl Rk = 80s. | think you may have E have you
guys done rationale statements in this Mlasshas Larry talked about the difference
between a Liberal Arts education and a Music education? If yenfxwet, well even if
not, the Portfolio is a place for you to make statements and put those kinds of thoughts.
You can organize them as essays. You may have these thoughts in relation to other
articles.

You can kind of think of the Portfolio in a wayat itOs a combination of a journal for

your thoughts, a journal of your teaching, and a class notebook. 1tOs all put together. But
what makes the Portfolio different from a binder of shit that you have, is that you write
reflections or transitions to getween the different pieces. So that someone from the
outside can check it out and know what youOre talking about.
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things. So if youOre just starting out, like (gesturesttmlent A Student A have you
had teaching experience? Yeah? What have you done, tell us about it.

Student A: For the past 3 or 4 summers, |Ove worked at a sucamg; where |Ove

taught a mixture of group and individual settings. All inghee room, where 10ve

taught clarinet students, some clarinet and saxophone students. This past year | had my
first OfrorsscratchO student.

RW: ThatOs great, so you said yous@ea at this place 8years.
Student A: Summers.

RW: Summers, yeahDo you see yourself going back to teach there this summer, or the
following summers?

Student A: Yeah, if | donOt get a higher paying job or something. 1tOs organized as a kind
of Teaching Asstant. | might look for something that does more music.

RW: Do you have records of your teaching from these summers? So if someone came to
you, look | saw your resume and | saw that youOre teaching, but what can you show me
that gives me a window into whygour teaching style is like? What would you show that
personE or what would you want to show that person, that you donOt have?

Student A: |Od like to show copies of what IOve worked on, with my private clarinet
students. And a visual observation that showsesme who went from not playing at all,

to someone who plays really good for just having played for a year, compared to

someone whoOs been playing for a year but sounds like theyOve been playing for less than
that. | did a lot with rhythm charts, you knogiying them rhythms which is something

that my own high school students who have been playing for several years, have

difficulty clapping rhythms.

RW: Great. So youOre not just talking or teaching about clarinet technique, but also
music reading, rhythmeading, notatio ds of
cation in

c.0
Student A: Yeah

RW: There (referring t&tudent A is an example of how a portfolio could work towards
a real cause or missioRinally, a portfolio can be a study of how a student learns (which
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treach

grant
ou have
m work,

Got it? Any questions so far?

| should probably have another slide here transitioning, but this next slide is about the
Documentation Specialist. Basically what thatds3 role thawe came up with for

people who want to take the first step and put group learning in perspective, so that [their
peers and classmates] will know what is being taught and what itOs/batitloes that
mean? That means that weOre not just talking hyj about what teachin

like. (Turns toStudent A.

So what goes into a portfolio, and what is documentation specifically? Baiida these
things. ©OocumentationO is examples of your teaching practices, either as written things
or multimedia/audievisual. It could be article reading responses, like your deentiey
journals. It could be reflective writing, essays that you®@itemabout related topics; for
example, (looks towardstudent B that paper you want to write about the holistic
experience. That would be something to put in the portfolio. It could be data analysis
projects, which are E like watching videos of peoplertéag, and you analyze them. It
could beStudent Ale lesson plans, goal statements, lists of goals that you have for
yourselves or your students, and it could also be contact dictionaries or other practlcal
information relating to your internshi

This next slide should have been back beforeE ODocumentation is what?0 [tOs an artifact
that acts as a record or archive that reports what happened in the classroom. You canOt
just put it inyour portfolio, you have to actually annotate it, give us some context as to
what it is. The artifact must be accompanied by some kind of annotation, reflection, or
context description, for analysis.

Sampks of artifactsE | didnOt get that far. Do yawyg have any questions so far?
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The next thing weOre going to move on to isE | have for you somedwiadThese are
descriptions of the Guided Internship program. IOl give you a minute to look them over,
and then weOll relate them to what we just dagkeut. IOm also going to give you some
sanples of Guided Internship Proposals.

[3 Handouts: Guided Internship Plan & Framework \sahple Guided Internship
ProposabJ.R. Opera Outreackanple Guided Internship PropodaA.G. Qualitative
Research]

[Class takes a few minutes to look over the materials]
Take a minute to look over the stuff. Give me a nod when youOre ready to go.

Student C: Next year, if this class runs again, can we have this lecture the second week
of class, and not at the raiedrm? Recause 10m having the OOh CrapO realization that
thereOs more | should have been doing throughout the semester.

RW: Yeah, sure. Larry just called me this afternoon, so here | am.

You guys look through the stuff? Ok. So you have a sense now of whatadigds, and
what goes in it, but where do you get the stuff that goes in it?

WeOll talk about the Guided Internship program and talk aboutsaaple artifacts. The
basic thing is thatuided Internships are opended projects that you can use them f

what ever you need them to be. As long as theyOre related to teaching or learning or
educational research in some way, chances are, weOll probably approve it. Most people
use internships as opportunities to get involved in public school teadooIl

probably be doing some of that after you gradute. great thing about the internship is
that not only do you get to be in a school, or a community music center, or wherever, but
youOQre there with guidance and youOre there with scaffolding, with hipritora

Larry, other NEC faculty, myself, which is something that you wouldnOt get if you just
did it on your own. What is mentorship and all that? ItOs the opportunity to test and vet
lesson plans or other ideas you have, in a safe environment, ammnggegrs, like in

this seminar, for example. You do your lessons here in class and then go out and teach
them. If you have questions about how to handle troubling students, you can bring them
to a forum like this one. If thereOs a problem between yailneusdhool, or you and the
teacher thatOs assisting you, you can come to me and | can help to mitigeibetat.

lot of reasons to do it actually.

Student D can you speak to some of the reasonsE why did you choose to do your MIE
internship, and whatid you do?

Student D: | did my internship at a public high school in Roxbury. It became a real
problem because there was a conflict between me and the teacher who was overseeing
me. ItOs good that | had the resource of the MIE department to support ngg tiaziu

They had my back, which really came in handy.
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RW: What did you get out of doing the internship?

Student D: It was a laboratory, a chance to see ideas that | have and get to test them out
in a safe environment

RW: Right, you got to test a lof stuff here.

Student D: Yes, but more so, | was teaching in a way that | learned not to be afraid. If it
didnOt go right the first time, | could try it again. Right now IOm teaching at another
middle school, and there | canOt do as much experimentatinamaisto, because if it
doesnOt go well, then people are going to be like [indecipherable]

RW: ThatOs life.

Student D: ThatOs life. So it was good to be in an environment where | knew it would be
a safe environment to start in

RW: SoStudent Dwent throgh this Guided Internship process also. Basically what
happens is, that either you have an idea of what you want to do, or you have no idea of
what you want, and you come to me, and | suggest some ideas for $oudémt BDs

case, correct me if IOm wrosgudent Dcame to me and said O10d really like to teach in
a public school, 10d like to get involved in choral students, as a composer, maybe
coaching small ensembles.O So: we shopped around some different ideas. One was that
he could go into a public schoahd coach quintets, small vocal quintets. Another one

that we looked at was, that there was a vocal arts organization in Boston that wanted to
work with composers, and he could become a teaching assistant for one of their
programs. The third option, whielas the one we settled on, he could become a teaching
assistant and run a miniature vocal program bringing in some of his own music, but also
getting to talk to students about compositional choices a composerNinakes

Student D: Our original plan was to gmto a chorus that met once a week in Roxbury,

do any composition program such as to get the kids to do composition. It turned out. 10lI
be up front, it turned out really bad, because a lot of reasons. Mostly because | was not in
line that what the teacheranted me to do.

RW: There were a lot of things we struggled through.

Student D: So it ended up transforming into something where 10d bring in pieces that
students could listen to and reflect on, and weOd do some critical listening.

RW: And you were sliiable to bring in things from the MIE philosophy.

Student D: Yes
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RW: Some of these proposals that IOve given to you guys, theyOre contrasting. One is a
research proposal, the other is a more traditional Performance Outreach proposal. | just
wanted to g through some of the things that | like about each, and perhaps help to jog
your ideas towards proposals you may want to think about doing. So letOs look atE

Student C: Just to let you know, we have like 9 minutes left.
RW: ThatOs great, thatOs about alsthff | have.

Student C: Oh ok, seemed like we were hunkering down for a while, and | donOt mean to
be rude, but E

RW: WeOll be out of here before that. WeOll be quick about this. This first proposal is
nice because it gives us background about who sBbeadalks about the connection
between what she envisions her internship as, and what sheOs learning in MIE: for
example, OArtisteacherScholar.(O hird thing | really like is that she has a clear plan for
documentation, and that her documentation idegliby inquiry questions. Some of those
questions are pretty basic, you know, Owho are the students, what am | going to teach
them, what type of school is itO, but on the next page, she broadens these questions to
more qualitative ones (less inventestyle): What relevance does the art of opera have in
Boston schools today? What tools and elements are necessary for creating exciting and
successful lesson guides and plans for teachers and their students? What influence can
NEC and similar institutions hawn the development of students in our local schools?,
and so on. So those are the questions that she proposes to answer via her Guided
Internship. And the way that sheOs going to do that is via her portfolio and the plan for
documentation sheOs proposed.

Now for the other one: | gave you guys this one because itOs pretty different from the
kind of internship we may expect our peers to take on at NEC. Basically, this one is
really interested in looking at the learning process of your peers. The basis for

Solfege for Singers, which you know is a graduate course, is about how do you learn
notation? How does one process Solfege and sight sin\UsEisEIfzRelels[glI(\Y/=Rpq[e]e[

What | like about this are this studergBsrtterm

and longterm goals. There is a really clear plan about how heOs going to document this
internship for his portfolio, what heOs going to do, and how it ties into other courses that
heOs taking.

This leads into internships and the assignment.

We have, as you may or may not know, what we call the MIE NewsBlog, which is a Blog
for people who are doing Guided Internships and taking MIE classes; itOs a blog that
[those students] post to. Every week we get documentation from the different MIE
clas®es and internships on the NewsBlog. What | like about it, even though you guys are
just in Intro, look here at the right side [of the blog]: there are all these different classes
that are happening that people are reporting from. At any one point, ysaearmatOs

going on in different classes. The value of this is that you can start to make connections
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between whatOs going on in our classes and in other classes. The ways that the blog posts
themselves are structured, is that theyOre moderated. ltKesanbtdg rant; you want to

present what you learned in class, so that itOs clear for your peers (or others in other
classes) to see whatOs going on in your class. YouOll get commentary, not just from your
classmates here, but comments from other classgg)e people that took this class

before, or people that want to take this class. So thatOs the NewsBlog. Your assignment is
to pick three posts from the blog, read them, and comment on them.

Have you guys commented on blogs before? 1tOs like commentfarebook and stuff.
Student E: Is there a comment thing on there?

RW: (Scrolls to comment box). Yes, itOs right here. And then you post a comment. And
So your comments, and comments of your peers can all go in your portfolio. Print the post
that has gur comment on it and put that in your portfolio. Pretty easy.

Student E: Easy.

RW: Cool. Thank you for your time.

All Students: No, thanks.



TRANSCRIPT OF TEACHING: Intro to Music-In-Education * PagelO
October 27, 2008 ¥ Taught, Transcribed & Analyzed by Randy Wong

Key to Coded Analysis
Yellow Highlight Instances of reaching out to students, in hopes of involving their
persoml experiences or background

Red Instances of instructor attempting to relate his own background to
subject matter

Green Instances of triangulation of subject matter to other material, to
show a point of reference, outside relevance, or practical use

Blue Highlight Instances of pointing inward to the NEC and/or MIE communities
and school/program culture

Purple The facts; defining terms/vocabulary or concepts
Blue Instances of student sharing or bringing in their own experience to
the class

Edited remark (added or clarified for transc
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My Reflective/Analytic Process

The process | have engaged mysd¥ of videotaping my teaching, watching it,

transcribing it, coding it for objectivity, and finally analyzing and reflectingt @one

that | have observed as being useful for emerging and experienced teachers alike. It is a
method that we showcased and published iddheal for Music-In-Education (Scripp,
Keppel, Wong, eds.), and that we encourage throughout the MIE depaitsealue

lies in the fact that words do not lie, and it is often easier to quickly see the Obig picture®
when scanning transcripts than from sitting and watching a videotape. The benefits of
watching the videotape, and doing oneOs own transcriptiorited tape, are obvious:

Body language, tone of voice, eye contact, movement, and other physicalities of teaching
are easily recognizable. From watching my own tape, | was surprised to learn that my
teaching voice was not as loud or enunciable as | thoulgad been. | suppose that is
something to continue to work on. | didnOt do an Oexact wordO transcript here, but what |
learned from the tape is that there were multiple times that | hagptoase questions,
transitions, and other verbiage. | alre&aew from past experiences that-tifé-cuff
presentation is not my strong suit; the introductory-imute Presentation we did at the
beginning ofTeaching Music History is testament to that (I scripted that presentation and
practically read it). Becaasf the limited amount of time | had to prepare this teaching
session, scripting nor rehearsing were barely possible, but | did have to time to make a
short Powerpoint presentation that | used as an outline of sorts.

Connection to Hallmark MHST 537 course

Although the class session | taught is not a Music History course, | believe that many of
the Student & principles that we have been studying in Anne HallmarkOs MHST 537
Teaching Music History course still apply. The past several weeks have seen discussions
in class based on readings that articulate how college classrooms are run; the pitfalls and
mistakes of Owet behind the earsO teachers; ways to engage students in discussion; and
organizational tips for lecturers, among other things. These readingdaarecoawvith
seminarstyle class sessions moderated by Hallmark, which in and of themselves serve as
models for successful teaching in a graduate setting.

As is evident in my coded transcription, | tried to incorporate some of the techniques that
Hallmarkand others are suggesting as worthwhile ways to engage students in discussion
and classroom learning. Granted, there was less discussion than | would have liked, and
the majority of communication was responsorial, but | think a good effort was made.

Theteaching session was also an opportunity for me to go into a situation not as well
rehearsed or prepared as | usually would be. There is, as Warren Senders or Larry might
say, a certain amount of improvisation that that is a part of any teaching expegiethic

that a seasoned teacher would need to be comfortable with; things hardly ever go Oas
planned.O

Finally, | did make it to the engoint Larry projected for me: A MIE NewsBlog blogging
assignment that students would need to complete, and connbet kivowledge theyOve
so far acquired on documentation, for inclusion in their process portfolios.



